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Introduction/Context

The M.Ed. program in Curriculum and Instruction is primarily designed for practicing teachers who wish to further develop their pedagogical knowledge and expertise for the purpose of assuming greater leadership roles in the planning, delivery, management, and evaluation of instructional programs.   In addition, qualified applicants who possess a baccalaureate degree in a related discipline may apply required course work towards a two-year provisional teaching license or additional teaching credential--albeit these options, when available, usually demand further study beyond course work needed for the master’s degree as well as the successful completion of any Praxis II examinations required by the State of Ohio. 

While built around a College Core that provides coverage of educational research and technology, social foundations, human development, curriculum theory, and instructional design, degree requirements for this program are sufficiently flexible to allow specialization in any one of the following areas of study:

· Educational Technology 

· Early Childhood Education 

· Elementary Education 

· Educational Research 

· Gifted and Talented Learners 

· Health and Physical Education 

· Literacy Development and Instruction (adult literacy, reading, TESOL, and bilingual education) 

· Middle Childhood Education (science and mathematics)
· PreK-6 Mathematics Specialist
· Secondary Education (all content fields, including art, English, social sciences, modern languages, mathematics, and science) 

· Special Education (Early Childhood Intervention Specialist, Mild/Moderate Intervention Specialist, and Moderate/Intensive Intervention Specialist) 
· Urban Secondary Teaching (accelerated program leading to initial licensure)

The program is fully accredited by the National Council for the Accreditation of Teacher Education (NCATE) and consequently has been developed to meet advanced standards of applicable Specialized Professional Associations (SPAs) such as the National Association for the Education of Young Children, the Council for Exceptional Children, the National Council of Teachers of English, the National Council of Teachers of Mathematics, and the International Reading Association.   Where teacher licensure or endorsement is available, specialized tracks within the program are likewise approved by the Ohio Department of Education and provide for supervised clinical, practicum and/or student teaching experiences.
Within CEHS, oversight for the program is provided by the Teacher Education Council (TEC) and the Graduate Affairs Council (GAC).   TEC is comprised of eight faculty members elected by the departments offering undergraduate and graduate teacher preparation programs and is chaired by the Associate Dean for Academic Programs.  GAC is charged with reviewing curriculum proposals set forth by individual departments and/or TEC that may affect any of the College’s graduate programs and to make appropriate recommendations relative to their adoption.  

Goals

“The Teacher as a Responsive, Reflective Professional—A Partner in Learning” serves as the model for the M.Ed. Program in Curriculum & Instruction.  As initially conceived in 1997, the four knowledge bases that continue to serve as a foundation for this model emphasize the importance of inquiry, collaboration, contextualism, and professionalism in effective practice.

As they related to the four knowledge bases and Praxis III domains for assessing field-based performance, the 12 specific goals that govern this graduate program follow:

1. Personal Philosophy.  The CSU teacher education student articulates a personal philosophy of teaching and learning that is grounded in theory and practice [Knowledge Base:  Professionalism; Praxis III Domain D]

2. Social Foundations.  The CSU teacher education student possesses knowledge and understanding of the social, political, and economic factors that influence education and shape the worlds in which we live [Knowledge Base:  Contextualism; Praxis III Domain D]
3. Knowledge of Subject Matter and Inquiry,  The CSU teacher education student understands content, disciplinary concepts, and tools of inquiry related to the development of an educated person.  [Knowledge Base:  Inquiry; Praxis III Domains A & C]
4. Knowledge of Development and Learning.  The CSU teacher education student understands how individuals learn and develop, and that students enter the learning setting with prior experiences that give meaning to the construction of new knowledge.  [Knowledge Base:  Contextualism; Praxis III Domain A]
5. Diversity.  The CSU teacher education student understands how individuals differ in their backgrounds and approaches to learning and incorporates and accounts for such diversity in teaching and learning.  [Knowledge Base:  Contextualism; Praxis III Domains A & B]
6. Learning Environment.  The CSU teacher education student uses an understanding of individual and group motivation to promote positive social interaction, active engagement in learning, and self-motivation.  [Knowledge Bases:  Contextualism, Partnerships; Praxix III Domain B]
7. Communication.  The CSU teacher education student uses knowledge of effective verbal, nonverbal, and media communication techniques to foster inquiry, collaboration, and engagement in learning environments.  [Knowledge Bases:  Inquiry, Partnerships; Praxis III Domains B, C & D]
8. Instructional Strategies.  The CSU teacher education student plans and implements a variety of developmentally appropriate instructional strategies to develop performance skills, critical thinking, and problem solving, as well as to foster social, emotional, creative and physical development.  [Knowledge Bases:  Contextualism, Inquiry; Praxis III Domains A & C]
9. Assessment.  The CSU teacher education student understands, selects, and uses a range of assessment strategies to foster the physical, cognitive, social, and emotional development of learners and give accounts of students’ learning to the outside world.  [Knowledge Bases:  Inquiry, Contextualism; Praxis III Domains A, C & D]
10. Technology.  The CSU teacher education student understands and uses up-to-date technology to enhance the learning environment across the full range of learner needs.  [Knowledge Base:  Contextualism; Praxis III Domain C]
11. Professional Development.  The CSU teacher education student is a reflective practitioner who evaluates his/her interactions with others (e.g., learners, parents/guardians, colleagues, professionals in the community) and seeks opportunities to grow professionally.  [Knowledge Bases:  Inquiry, Professionalism, Partnerships; Praxis III Domain D]
12. Collaboration and Professionalism.  The CSU teacher education student fosters relationships with colleagues, parents/guardians, community agencies, and colleges/universities to support students’ growth and well-being.  [Knowledge Bases:  Professionalism, Partnerships; Praxis III Domain D]
Program faculty developed these goals so as to be fully compliant with State Board of Education and SPA standards for teacher preparation.  They were originally derived in 1997 by a task force comprised of faculty, administrators, staff, students, and school professionals.  Deemed to still be relevant on the basis of a recent review by the College’s Teacher Education Council that was conducted during the 2006-07 academic year, the goals have not changed since the NCA Assessment Plan for the College’s M.Ed. Program in Curriculum & Instruction was first formulated.  

Outcomes

Specific program outcomes as they related to each of the aforementioned goals are tabled in the NCA Status Report #13 which accompanies this document.  Deemed to still be relevant on the basis of a 2006-07 review conducted by the College’s Teacher Education Council, seven outcomes as originally developed by program faculty have not changed since the NCA Assessment Plan for the College’s C&I M.Ed. programs was first derived.  However, with the addition of a newly required Teacher Work Sample as part of the professional portfolio submitted by all teacher licensure candidates, an eighth outcome—keyed to Goal 9—was added for the 2009 review.  This year, two more outcomes have been added that specifically relate to recently conducted alumni and employer surveys.  As outlined below, the ten outcomes require that:
	Outcome #
	Related Goals
	Outcome Description

	1. 
	May encompass any combination of Goals 1-12 depending on the topic of exam questions, project, or thesis.
	All students demonstrate required knowledge, skills, and dispositions as reflected by attainment of required overall and content area grade point averages required for graduation and/or teacher licensure.  In addition, at least 95 percent of all C&I M.Ed. candidates will successfully complete a capstone course, comprehensive exam, master’s project, or thesis as their chosen exit requirement.

	2. 
	Goals 1-12
	Where required at program completion, at least 90 percent of all students will minimally demonstrate proficiency on all 12 program goals through submission of an acceptable professional portfolio that is keyed to those goals.

	3. 
	Goals 1-12
	As indicated by an exit questionnaire, 80 percent or more of all students surveyed will have found the program moderately to extremely helpful in realizing each of the of the 12 program goals.

	4. 
	Goals 1-12
	Where applicable, mean score ratings for all items on candidates’ final student teaching evaluations will equal or exceed 3.5 on a scale of 1 (unsatisfactory) to 4 (outstanding).

	5. 
	Goals 2, 4 & 5
	At least 90 percent of all C&I M.Ed. candidates who are concurrently pursuing an initial teaching license will achieve a passing score as defined by the Ohio Department of Education on any mandated Praxis II Principles of Teaching & Learning (PLT) exam.

	6. 
	Goal 3
	At least 90 percent of all C&I M.Ed. candidates who are concurrently pursuing teacher licensure or endorsement will achieve a passing score as defined by the Ohio Department of Education on any required Praxis II content area specialty exams.

	7. 
	Goals 1-12
	At least 90 percent of all C&I M.Ed. candidates who also obtained an initial teaching license with their degree will achieve a passing score on each domain of the Praxis III assessment of teaching performance during their initial two years of teaching.

	8. 
	Goal 9
	At least 80% of all C&I M.Ed. licensure candidates’ overall mean score rating on the required Teacher Work Sample will equal or exceed 67 (80 percent of total possible score of 84).  Likewise, for at least 80%, mean score ratings on the following Teacher Work Sample subscales will equal or exceed 8 on a scale of 0-10:  Assessment Plan; Plan for Methods, Materials & Activities; Assessment Results; Evidence of Student Learning; Reflection.   


	9. NEW IN 2010
	Goals 1-12
	On a scale of 1 to 5, 80% or more of all alumni surveyed will rate their program from average (3) to excellent (5) in helping them acquire key knowledge, skills, and dispositions related to 12 program goals.

	10. NEW IN 2010
	Goals 1-12
	On a scale of 1 to 5, 80% or more of all employers will rate CSU hires from average (3) to excellent (5) in their knowledge, skills, and dispositions as related to 12 program goals.


For the purpose of the current report, eleven measures were employed to assess student outcomes.  

Research

Grade Point Averages (direct measure)
Eligibility for the C&I M.Ed. minimally requires that all students have achieved an overall cumulative grade point average of at least 3.0.  In addition, students must receive a B or better in any required practicum and a grade of S in student teaching.  Students seeking initial two-year provisional middle childhood or adolescent/young adult licensure must also achieved an undergraduate, graduate, or combined graduate and undergraduate grade point average of at least 2.50 in any academic subject area of concentration. 
Successful Completion of and Exit Requirement (direct measure) 
All candidates for the C&I M.Ed. must successfully complete one of the following exit requirements:  a three and one-half hour written comprehensive examination; a master’s project, defined as a manuscript or product (e.g., film, videotape, computer program) that documents the application of educational theory to practice and demonstrates capacity for evaluation and synthesis; or a thesis, defined as an in-depth, scholarly treatise on a specific area of interest within the major emphasis of the student's program of study.  Projects and theses may be completed independent of course work or alternatively incorporated within the requirements of a capstone course.  If incorporated in a capstone course, students must receive a B or better as their final grade in that course to have it qualify as their exit requirement. 
As might be expected from its name, the comprehensive examination aims to be all-inclusive, drawing on every course in student's program of study.  Although some choice is offered in items, students are typically required to respond to two questions based on the college core and two questions from the area of specialization.  To the greatest degree possible, questions require an integration and synthesis of material across courses.  The comprehensive exam is independently read and evaluated on a pass/fail basis by the student's academic advisor and at least one other faculty member chosen by the advisor.  Should the exam be judged unsatisfactory by only one of the two readers, a third reader selected by the student's department, is asked to evaluate the exam.  If judged unacceptable by the third reader or the original two readers, the student is permitted one retake.

In the case of projects and theses, students select an advisory committee of at least three members.  This committee, chaired by the student's academic advisor or capstone course instructor, provides direction on all aspects of the thesis or project.  Theses must meet requirements established by the College of Graduate Studies.  Public defense of theses and projects is optional. 

The Praxis II Principles of Learning & Teaching (PLT) Examination (direct measure)

Designed and administered by ETS, the Praxis II PLT is aimed at assessing the prospective teacher’s knowledge and understanding of fundamental principles that govern teaching and learning as typically covered in courses on educational psychology, human growth and development, classroom management, instructional design and delivery, and evaluation and assessment.  Four separate, but equivalent, versions of the PLT exist to differentiate among the pedagogical knowledge required at different grade levels as follows:  PreK-Grade 3, Grades K-6, Grades 5-9, and Grades 7-12.  All candidates for initial teacher licensure in the State of Ohio are required to take one of these exams; passing scores for each measure are set by the Ohio Department of Education.  

Each PLT exam includes four case histories that outline particular teaching situations.  For each case history, examinees are required to respond to three short-answer essay questions.  Collectively, these 12 items cover the prospective teacher’s knowledge of students as learners, instruction and assessment, communication techniques, and various issues related to teacher professionalism.  In addition, all PLT exams also contain 24 multiple-choice items that similarly assess knowledge of student development, diversity and related issues, motivation, classroom climate, teaching strategies, instructional planning, assessment techniques, and professional concerns.  

Praxis II Specialty Exams (direct measure)

Also designed and administered by ETS, the Praxis II Specialty Exams measure candidates' knowledge of the subjects they will teach, as well as subject-specific pedagogical skills and knowledge.  Required exams and passing scores for each are set by the Ohio Department of Education.  The content and format of these exams differs by subject area such that some exams are comprised entirely of multiple-choice items whereas others contain a combination of both multiple-choice and short-essay questions.  Typically, Praxis II Specialty Exams are required of any individual pursuing endorsement or licensure in a new teaching field.  For example, a previously credentialed middle school teacher who wants to obtain multi-age licensure as a Mild/Moderate Intervention Specialist would need to take and pass the Praxis II specialty exam on Knowledge-Based Core Principles in Special Education.  Similarly, the secondary English teacher who wants to add a K-12 TESOL endorsement to their initial license must take and pass the Praxis II specialty exam on Teaching English to Speakers of Other Languages.
Student Teaching Evaluation Forms (direct measure)
All M.Ed. C&I tracks that provide for teacher licensure, require the completion of a student teaching experience.  Based on repeated observations and pre/post observation conferences held throughout the term, the Student Teaching Evaluation Form provides a summative account of the licensure candidate’s mid-term and final performance in the field.  Seven- and fifteen-week Student Teaching Evaluation Forms are completed by the intern or student teacher’s University supervisor with feedback from the mentor or cooperating teacher.  Results of these evaluations ultimately form the basis of the student’s final grade for student teaching. 

The Student Teaching Evaluation Form focuses on sixty-seven specific criteria that cover all aspects of the teaching experience.  Students are evaluated on each criterion on a scale of 1 (unsatisfactory) to 4 (outstanding); a composite rating based on the same scale is also provided.  

The sixty-seven items that comprise the Student Teaching Evaluation Form may more broadly be grouped in four domains which parallel those employed on the Praxis III which is used to evaluate new teachers.  The relation of these domains to program goals has been earlier described; definitions for each domain follow.
Domain A:  Organizing Content Knowledge for Student Learning.  Knowledge of the content to be taught underlies all aspects of good instruction. Domain A focuses on how teachers use their understanding of students and subject matter to decide on learning goals; to design or select appropriate activities and instructional materials; to sequence instruction in ways that will help students to meet short- and long-term curricular goals; and to design or select informative evaluation strategies. All of these processes, beginning with the learning goals, must be aligned with each other, and because of the diverse needs represented in any class, each of the processes mentioned must be carried out in ways that take into account the variety of knowledge and experiences that students bring to class. Therefore, knowledge of relevant information about the students themselves is an integral part of this domain.

Domain A criteria for observing and evaluating student teachers focus on the degree to which the teacher education candidate: 

· Demonstrates familiarity with relevant aspects of students' background knowledge and experiences. 

· Articulates clear learning goals for lessons that are appropriate to the students. 

· Displays an understanding of the connections between content that was learned previously, current content, and content that remains to be learned in the future. 

· Creates and/or selects teaching methods, learning activities, and instructional materials or other resources that are appropriate to the students and that are aligned with the lesson goals. 

· Creates and/or selects evaluation strategies that are appropriate for the students and that are aligned with lesson goals. 

Domain B:  Creating an Environment for Student Learning.  Domain B relates to the social and emotional components of learning as prerequisites to academic achievement. Thus, this domain focuses on the human interactions in the classroom, on the connections between teachers and students, and among students. Domain B addresses issues of fairness and rapport, of helping students to believe that they can learn and can meet challenges, and of establishing and maintaining constructive standards for behavior in the classroom.  It also includes the learning "environment" in the most literal sense--the physical setting in which teaching and learning take place.

Domain B criteria for observing and evaluating student teachers focus on the degree to which the teacher education candidate: 

· Creates a classroom climate that promotes fairness. 

· Establishes and maintains rapport with students. 

· Effectively communicates challenging learning expectations to each student. 

· Establishes and maintains consistent standards of classroom behavior. 

· Makes the physical environment as safe and conducive to learning as possible. 

Domain C:  Teaching for Student Learning.  This domain focuses on the act of teaching and its overall goal: helping students to connect with the content. As used here, "content" refers to the subject matter of a discipline and may include knowledge, skills, perceptions, and values regarding various areas of development: cognitive, social, artistic, physical, and so on. Teachers direct students in the process of establishing individual connections with the content, thereby devising a good "fit" for the content within the framework of the students' knowledge, interests, abilities, cultural backgrounds, and personal backgrounds. At the same time, teachers should help students to move beyond the limits of their current knowledge or understanding. Teachers monitor learning, making certain that students assimilate information accurately and that they understand and can apply what they have learned. Teachers must also be sure that students understand what is expected of them procedurally during the lesson and that class time is used to good purpose.

Domain C criteria for observing and evaluating student teachers focus on the degree to which the teacher education candidate: 

· Makes learning goals and instructional procedures clear to students. 

· Makes content comprehensible to students. 

· Encourages students to extend their thinking. 

· Monitors students' understanding of content through a variety of means, providing feedback to students to assist learning, and adjusting learning activities as the situation demands. 

· Uses instructional time effectively. 

· Uses technology effectively.

Domain D:  Teacher Professionalism.  Teachers must be able to evaluate their own instructional effectiveness in order to plan specific future lessons for particular classes and to improve their teaching over time. They should be able to discuss the degree to which different aspects of a lesson were successful in terms of instructional approaches, student responses, and learning outcomes. Teachers should be able to explain how they will proceed to work toward learning for all students. The professional responsibilities of all teachers, including beginning teachers, also include sharing appropriate information with other professionals and with families in ways that support the learning of diverse student populations.

Domain D criteria for observing and evaluating student teachers focus on the degree to which the teacher education candidate: 

· Reflects on the extent to which the learning goals were met. 

· Demonstrates a sense of efficacy. 

· Builds professional relationships with colleagues to share teaching insights and to coordinate learning activities for students. 

· Effectively communicates with parents or guardians about student learning. 

Praxis III Results (direct measure)

In order to transition from a two-year provisional license to a five-year professional license, Ohio performance-based licensure standards (Rule 3301-24-02) require that all newly hired teachers must successfully complete an entry-year program and pass the Praxis III which measures actual classroom performance in the four domains noted above.  Praxis III results for students who have obtained initial teacher licensure through CSU are annually supplied to the College by the Ohio Department of Education.  Albeit no distinction is made between graduate and undergraduate students’ Praxis III results, resultant findings are still useful in determining the degree to which students have succeeded in achieving program goals.  

Exit and Follow-up Surveys (indirect measures)

At the conclusion of the program, students are asked to complete an exit survey.  Thirteen items on this questionnaire specifically ask students to reflect on the degree to which their overall program helped them achieve designated goals.  With the exception of Goal #11 (Professional Development), which is measured by two items, one question is provided for each standard or goal.  The rating scale for each item ranges from 0 (program not helpful) to 4 (program extremely helpful). 

In preparation for an NCATE accreditation visit in fall of 2009, parallel follow-up alumni and employer surveys were conducted of students who completed the program from 2003-07.
Professional Portfolio (direct measure added to initial teacher licensure and educational technology programs in 2005-06)

Students in early childhood, MUST, literacy, special education, and educational technology must minimally demonstrate proficiency on all relevant program goals through submission of a professional portfolio which is keyed to those goals.  Work on portfolio preparation is ongoing with satisfactory progress to be assessed at several defined checkpoints throughout the student’s program of study.  A final evaluation by program faculty is ultimately conducted at the time of degree completion.  Professional portfolios typically contain one or two items for each program goal.  Some items are mandated by program faculty while others are purposely selected by the student to best reflect achieved competence, individuality, and creativity as a professional teacher.  Each artifact must be accompanied by a reflective essay that serves to explain why it was selected and/or how it relates to the designated goal to which it is keyed.  Artifacts are individually assessed by the instructors of those courses from which they are obtained using an agreed upon set of rubrics that was initially developed by the College’s Teacher Education Council and subsequently reviewed and revised by the Council and program faculty in May 2007.  The entire professional portfolio is likewise subject to final assessment using these same rubrics.  

By way of illustration, the rubric used to evaluate Goal/Standard 2 artifacts is contained in Table 1.  Complete instructions for the portfolio system, including all 12 rubrics used in assessment, are contained on the College’s web site and may be found at the following address:   http://www.csuohio.edu/cehs/students/portfolios/index.html
Table 1.  Sample Rubric Used in Assessing Artifacts for Goal 2 (Social Foundations)
	Social Foundations Outcome

The CSU teacher education student has knowledge of pertinent issues in society, how they affect education and how they relate to educational reform on community, state, national and international levels. [OHIO 2.3]

	CRITERIA
	Levels of Achievement

	
	Unacceptable (0)
	Emerging (1)
(showing growth toward proficiency)
	Proficient (2)
(ready to be a first-year teacher)
	Exemplary (3)
(target for experienced teacher)

	Knowledge & Understanding

In the area of Knowledge and Understanding, artifacts & reflections are expected to show that the candidate has an understanding of the key concepts, ideas, or strategies necessary to implement this standard in teaching practice.
	The artifact (& reflection) shows a lack of understanding of the need to view education within the framework of broader social issues.
	The artifact (& reflection) shows limited understanding of the need to view education within a broader framework of social issues.
	The artifact (& reflection) shows acceptable understanding of education as part of a complex socio-cultural fabric. It shows a knowledge of the effect of social change through educational practice.
	The artifact (& reflection) shows evidence through exemplary written and oral communication of a profound understanding of socio-cultural issues and how they are effected by and affect the practice of education.

	Performance & Skills

In the area of Performance & Skills, artifacts and reflections are expected to show the candidate’s ability to implement this standard in teaching practice.
	The artifact (& reflection) shows a lack of ability to build conceptual relationships between education and other socio-cultural concepts.
	The artifact (& reflection) shows limited ability to articulate conceptual relationships between education and other socio-cultural fields of study. 
	The artifact (& reflection) provides acceptable evidence of the ability to build conceptual relations among education and a wide variety of socio-cultural issues.
	The artifact (& reflection) shows exemplary evidence of the ability to use synthesis to build complex conceptual relations between education and a wide variety of socio-cultural issues. 

	Dispositions

In the area of Dispositions, artifacts and reflections are expected to show that the candidate values the key concepts and beliefs of the standard and behaves in ways that are consistent with those values and beliefs.


	The artifact (& reflection) shows a lack of desire to effect social collaboration and change in education through understanding of social issues.
	The artifact (& reflection) shows limited interest and effort in working collaboratively with students, colleagues, parents and community. It shows some sense of responsibility and empowerment of effecting social change through the practice of education.
	The artifact (& reflection) shows consistent work with colleagues to plan ways to involve a broader community in the process of the practice of education and educational reform. It displays evidence of a belief that educational practice can effect social change.
	The artifact (& reflection) shows exemplary positive leadership in working with others to affect the process of educational change and reform. It displays considerable evidence of a belief that educational practice can effect social change.


Teacher Work Sample (direct measure)

By the conclusion of student teaching, licensure candidates are required to submit a Teacher Work Sample as part of their professional portfolio in order to demonstrate the degree to which they are actually having a positive impact on student achievement in grades PreK-12.  As mentioned earlier, a new outcome based on this measure and keyed to Goal 9 was added to the existing NCA Assessment Plan for the College’s M.Ed. programs in Curriculum and Instruction in 2009.

Findings

As tabled findings contained in the accompanying Status Report #13 reveal, established benchmarks for all but one outcome have been met.  For convenience, a brief summary of results for each outcome follows:  

	Outcome #
	Status
	Summary of 2010 Results
	Status Report #13 Page Reference

	1. 
	Met
	As reflected by aggregate results, ninety-six percent of all M.Ed. C&I students demonstrated required knowledge, skills, and dispositions as evidence by satisfactory program completion with a 3.0 overall GPA, 2.5 content area GPA (where applicable for licensure), and satisfactory completion of an exit requirement.  In instances were specific program performance indicated an exit requirement passage rate of less than 95 percent, lower than expected results were deemed to be a function of very small sample size. 
	Page 2 

	2. 
	Met
	Where required at program completion, 100 percent of all students minimally demonstrated proficiency on all 12 program goals through submission of a professional portfolio keyed to those goals.
	Pages 3-4

	3. 
	Met
	As reported on an exit survey, 84 percent or more of all M.Ed. C&I students found their programs to be moderately to extremely helpful in personally realizing each of the 12 establish program goals.
	Pages 5-6

	4. 
	Met
	Collectively, candidates’ mean score ratings on all four domains assessed by the final student teaching evaluation equaled or exceeded 3.5 on a scale of 1 (unsatisfactory) to 4 (outstanding).
	Pages 7

	5. 
	Not Met
	Eighty-eight percent of all students pursuing both a master’s degree and initial teacher licensure achieved passing scores as defined by the Ohio Department of Education on Praxis II PLT exams.
	Page 8

	6. 
	Met
	Ninety-two percent of all students pursuing both a master’s degree and teaching credential achieved passing scores as defined by the Ohio Department of Education on Praxis II content area specialty exams.
	Page 9

	7. 
	Met
	According to the latest report available from the Ohio Department of Education, 99.2 percent of all students (both graduates and undergraduates) who were recommended for provisional two-year licensure by CSU and subsequently secured teaching positions in Ohio passed the Praxis III examination during their initial two years of employment and would consequently qualify for a five-year professional license. 
	Page 10

	8. 
	Met
	Overall and subscale score means for the Teacher Work Sample exceeded the targeted criteria of 67 or 8.  Moreover, with the exception of Subscale I (Reflection), at least 80% of the 67 students who submitted a Teacher Work Sample achieved the established targets. 
	Page 11

	9. 
	Met
	With item means ranging from 3.39 to 3.95, eighty-three percent or more of the 191 alumni who completed follow-up surveys rated their programs as average (3) to excellent (5) in helping them acquire key knowledge, skills and dispositions related to the 12 program goals. 
	Page 12-18

	10. 
	Met
	Eighty-four percent or more of the 151 employers surveyed rated the knowledge, skills, and dispositions of their CSU hires as average to excellent, with item means ranging from 3.47 to 4.18 on a scale of 1 (extremely poor) to 5 (excellent). 
	Pages 19-22


Review

Praxis II and Praxis III results are annually made available by public report.  These and other assessment findings are likewise reviewed by program faculty and the Teacher Education Council each year.  

As mentioned in previous progress reports, SPA Data Reports for individual programs continue to be compiled and distributed to program faculty on an annual basis.  The availability of these SPA Data Reports provides for greater scrutiny of assessment findings and related discussion of the strengths and weaknesses of particular programs.  

Follow-up and Proposed Actions

While 100 percent of all students demonstrated proficiency on all 12 program goals through submission of a professional portfolio, the percent of those receiving exemplary ratings on artifacts keyed to each goal has continued to decline.  This observed drop will be brought to the attention of the Teacher Education Council for further investigation in 2010-11.  An informal, preliminary inquiry suggests that faculty are disinclined to give any exemplary ratings to initial licensure candidates at the graduate level.

In 2010, the overall PLT passage rate remained below the established 90% passage rate criterion.  Disaggregated results revealed that 11 (61%) of the 18 graduate students who failed the PLT in 2010 were special education majors and that more than 45% of these 11 students took the 7-12 version of the exam.  The next largest group that failed the test was comprised of 5 (45%) students in the Urban Secondary Teaching (MUST) Program.  Noting that all of the PLT exams are heavily focused on the psychology of learning and instruction, the Special Education have sought to bolster students’ background in this area by obtaining approval of the College’s Graduate Affairs Council to substitute EDB 502 (Psychological Foundations of Education) for EDB 612 (Curriculum and Instruction) as a requirement for all initial licensure candidates in the Mild/Moderate Intervention Specialist Program.  This change is slated to take effect for all newly admitted students in Fall 2010.  The drop in the MUST students’ passage rate on the 7-12 version of the test will be referred to that program’s faculty for review.  One possible remedy for consideration would be the incorporation of more case studies for discussion and analysis across courses.
Finally, as regards Outcome #8 that relates to the Teacher Work Sample, it is recommended that student teaching seminars provide for increased coverage of specific instructions for preparing the required reflective analysis that serves as the basis for Subscale I. 
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